
 Pupil premium and recovery premium strategy
statement

 This statement details our school’s use of pupil premium (and recovery premium for the
2021 to 2022 academic year) funding to help improve the attainment of our
disadvantaged pupils.

 It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the effect that last year’s spending of pupil premium had within our
school.

 School overview
Detail Data
School name Uckfield College
Number of pupils in school 1592
Proportion (%) of pupil premium eligible pupils 13.9%
Academic year/years that our current pupil premium
strategy plan covers (3 year plans are recommended)

2021/2022 to 2024/2025

Date this statement was published September 2022
Date on which it will be reviewed September 2023
Statement authorised by Hugh Hennebry
Pupil premium lead Hannah Butcher

Assistant Headteacher
Governor lead Richard Thorley

Funding overview
Detail Amount (provisional)
Pupil premium funding allocation this academic year £191,715

Recovery premium funding allocation this academic year £27,239
Pupil premium funding carried forward from previous
years

£0

Total budget for this academic year £220,954
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 Part A: Pupil premium strategy plan

 Statement of intent
At Uckfield College we believe that all of our students (including those with disadvantaged
backgrounds or challenging home circumstances, children who have suffered trauma and
those whose aspiration is impoverished) can be really successful and that developing highly
effective learning habits is fundamental to this.

We believe that this means having high expectations of every PP student.
Our aim for every PP student is to become an Uckfield ACE:
A. Academic Achievement:

● Critical, creative, hard thinkers and learners
● Confident and knowledgeable speakers with large vocabularies (over 50,000 words) by

the time they leave year 11
C. Global Citizenship and Character:

● Social activists: engaged, responsible, knowledgeable, tolerant, outward-looking
● Ready, willing and able to make a wholly positive contribution to improving society

E. Enterprise and confidence:
● Personally developed and personally knowledgeable - physically, mentally, socially and

emotionally
● Able to think for themselves, be innovative, aspirational and to use their knowledge

confidently

Good teaching is the most important lever schools have to improve outcomes for
disadvantaged pupils. Using the Pupil Premium to improve teaching quality benefits all
students and has a particularly positive effect on children eligible for the Pupil Premium. While
the Pupil Premium is provided as a different grant from core funding, this financial split
shouldn’t create an artificial separation from whole class teaching.

The causes and consequences of disadvantage are varied: Pupil Premium students are not a
homogeneous group. Our approach will be responsive to common challenges and individual
needs, rooted in robust diagnostic assessment, not assumptions about the impact of
disadvantage. The approaches we have adopted complement each other to help pupils excel.

Challenges
 This details the key challenges to achievement that we have identified among our
disadvantaged pupils.
Challenge
number

Detail of challenge

1 Attendance
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Our observations and understanding of our students indicate that
absenteeism is negatively impacting disadvantaged students’ progress

Our attendance data over the last 3 years indicates that attendance among
disadvantaged pupils has been lower than for non-disadvantaged pupils. For
the academic year 21-22 the difference in attendance was 11.3%

2 Behaviour

Our observations and understanding of our students indicate that
disadvantaged students are most likely to be suspended from school, most
likely to display challenging behaviour and most likely to receive behaviour
points. All of this impacts on disadvantaged students’ progress

For academic year 21-22 the College suspended 26 disadvantaged students,
11 of these more than once. Whereas the College suspended 51
non-disadvantaged students, 17 more than once. Considering that
disadvantaged students made up only 13.9% of the population, this is
significant.

3 Reading
Our observation and understanding of our students indicate that
disadvantaged students are most likely to have reading ages that are below
their chronological reading age. This impacts on their ability to access the
curriculum and impedes their progress in all subjects.

In any one year group currently as much as 73% of disadvantaged students
have a reading age that is less than their chronological age. This is compared
to as much as 54% of their non-disadvantaged peers

4 Key Stage 4 Outcomes
Our observations and understanding of our students indicate that
disadvantaged students are most likely to underperform at KS4.
Due to the Coronavirus students in 2019/2020 and 2020/2021 did not sit
GCSE examinations and received teacher assessed grades instead. During
the pandemic, disadvantaged students were successfully given exceptional
teaching and support:

● Real time, remote learning. They had live lessons from day 1 of the first
lockdown in March 2020. Students all had each lesson explained and
modelled and then had to hand in their work at the end of that hour.

● In those lessons, in addition to the teacher being there to answer
questions, they also had a member of support staff as their ‘study
buddy’ who they could have online conversations with.

● Some were in school with staff.
● All came in regularly for food and a new reading book
● All were prioritised for catch up support when they returned from

lockdowns.
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Results from 2021/2022 show a strong picture that reflects the positive impact
of our school improvement work that supports disadvantaged students.

A8 PP = 45 A8 (National A8 PP = 35.6*. National A8 All Students = 44.8*)
P8 PP = - 0.07 (National P8 PP = -0.45** National P8 All Students = N/A)
English and Maths 5+ PP = 41%
Data from school data analysis in **SMID and *NCER National

Intended outcomes
This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.

Intended outcome Success criteria
Attendance
To achieve and sustain improved attendance
for all pupils, particularly our disadvantaged
pupils

By 2024/25 the attendance of our
disadvantaged students will be in line with
the national average attendance of all
students.

Behaviour
To achieve and sustain improved behaviour
for all pupils, particularly our disadvantaged
pupils

By 2024/25 the overall number of
suspensions of our disadvantaged students
will be in line with the number of
suspensions of all students.

Reading
Improved reading ages among disadvantaged
pupils.

Reading age tests demonstrate a smaller
disparity between the scores of
disadvantaged pupils and their
non-disadvantaged peers

Attainment at KS4
Improved attainment among disadvantaged
pupils across the curriculum at the end of KS4

By the end of our current plan in 2024/25,

A8 PP = 48.0 A8 Non PP = 59.0

English and Maths 5+ PP = 40% Non PP =
64%
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 Activity in this academic year
This details how we intend to spend our pupil premium (and recovery premium funding)
this academic year to address the challenges listed above.

 Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £ 110,000

Activity Evidence that supports this approach Challenge
number(s)
addressed

Small class
sizes

Smaller class sizes allow teachers to have higher
quality interactions with students and increased
opportunities for feedback
Some research suggests the impact is greatest on
reading ability (+2 months)

Small class sizes also lead to less disruption

EEF Small Class Sizes
https://educationendowmentfoundation.org.uk/educati
on-evidence/teaching-learning-toolkit/reducing-class-
size

Increased opportunities for feedback
EEF Feedback
https://educationendowmentfoundation.org.uk/educati
on-evidence/teaching-learning-toolkit/feedback

2, 3, 4

Developing
metacognition
with the use of
visualisers for
modelling
thought
processes

Teachers can demonstrate effective use of
metacognitive and self-regulatory strategies by
modelling their own thought processes. For example,
teachers might explain their thinking when
interpreting a text or solving a mathematical task,
alongside promoting and developing metacognitive
talk related to lesson objectives

EEF Meta cognition
https://educationendowmentfoundation.org.uk/educati
on-evidence/teaching-learning-toolkit/metacognition-a
nd-self-regulation

4

Uckfield
Excellence

Evidence
informed

Uckfield Excellence is a series of research informed
beliefs about how teaching and learning in delivered
within Uckfield College

1, 2, 3, 4

5

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reducing-class-size
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reducing-class-size
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practice for
teaching and
learning

Each part of Uckfield College is supported by a
plethora of research. The over approach is supported
by What Makes Great Teaching, The Sutton Trust
(2014)

5 point reading
strategy
Every teacher
communicates
their subject
through
academic
language, and
that reading,
writing, speaking
and listening are
at the heart of
knowing and
doing in every
subject

There is great value in every teacher teaching
students to read and write effectively in their subjects.

EEF Improving literacy in Secondary Schools

https://educationendowmentfoundation.org.uk/educati
on-evidence/guidance-reports/literacy-ks3-ks4

Thinking Reading - What Every Secondary Teacher
Needs to Know about Reading, James and Dianne
Murphy (2018)
Reading Reconsidered, Doug Lemov (2016)
Closing the Vocabulary Gap, Alex Quigley (2018)
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Targeted academic support (for example, tutoring, one-to-one support
structured interventions)

Budgeted cost: £ 50, 000

Activity Evidence that supports this approach Challenge
number(s)
addressed

Homework Intervention
Targetted intervention
with those who are
identified as requiring
homework support.
Homework intervention
has three main areas
-Generic intervention
(providing a space and
an adult to support)
-Targeted subject
intervention (providing
space and a subject
specialist to supportive
-SEND intervention
(providing a separate
space for those with
SEND that require a
more nurturing
approach)

Homework has a positive impact (+5 months) on
secondary students.
However, not all students have a quiet,
supportive environment to complete this
important work

EEF Homework
https://educationendowmentfoundation.org.uk/ed
ucation-evidence/teaching-learning-toolkit/home
work

2, 4
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Academic Intervention
programme

A series of specific,
targeted intervention for
those who are
underperforming in
certain subjects

One-to-one intervention is seen as effective for
students who are struggling in particular areas
EEF 1-2-1 Tuition
https://educationendowmentfoundation.org.uk/ed
ucation-evidence/teaching-learning-toolkit/one-to
-one-tuition

4

Reading Champion

Reading Champion is
used to promote
reading across the
College

Reading Champion also
provides small group
intervention to
disadvantaged students
to help comprehend
text and address
vocabulary gaps and
develop a love of
reading

Reading comprehension strategies can have a
positive impact on students ability to understand
a text, this is particularly the case when
interventions are delivered over a shorter
timespan (up to 10 weeks)
EEF Reading Comprehension Activities
https://educationendowmentfoundation.org.uk/ed
ucation-evidence/teaching-learning-toolkit/readin
g-comprehension-strategies

3, 4

SEND literacy
interventions

The SEND team deliver
a range of literacy
interventions including
toe by toe and jump
ahead (phonics
programmes),  reading
for impact (reading
comprehension
intervention) and
Thinking Reading (a
whole school reading
strategy based around
robust 1-2-1
intervention)

Using a TA to run small group interventions has
been shown to have up to 5+ months progress
EEF TA Intervention
https://educationendowmentfoundation.org.uk/ed
ucation-evidence/teaching-learning-toolkit/teachi
ng-assistant-interventions

Studies looking at the use of phonics in
secondary school suggest that it can be helpful
in students catching up with their peers
EEF Phonics
https://educationendowmentfoundation.org.uk/ed
ucation-evidence/teaching-learning-toolkit/phonic
s

Reading comprehension strategies can have a
positive impact on students ability to understand
a text, this is particularly the case when
interventions are delivered over a shorter
timespan (up to 10 weeks)
EEF Reading Comprehension Activities
https://educationendowmentfoundation.org.uk/ed
ucation-evidence/teaching-learning-toolkit/readin
g-comprehension-strategies

3, 4
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Thinking Reading Case Studies
https://www.thinkingreading.com/case-studies

Wider strategies (for example, related to attendance, behaviour,
wellbeing)

Budgeted cost: £ 60, 954

Activity Evidence that supports this approach Challenge
number(s)
addressed

Resilience Coaches
Employing two
Resilience Coaches
to increase the
capacity of the
pastoral team.
The Resilience Coach
works 1-2-1 with
disadvantaged
students to increase
levels of attendance,
engagement and
promote pro-social
behaviours

Although evidence suggests that mentoring has
little impact on academic outcomes it can help to
target disadvantaged students with particular
needs (low engagement, attendance, poor
behaviour or aspiration). Our top priority is to
improve PP attendance. This will be done
through:

1. Resilience Coach work with PP students
2. All PP students to do Super Curricular
3. All PP students to have first, advance

choice on trips
4. Y7&8 PP students to do the Resilience

Award
EEF Mentoring
https://educationendowmentfoundation.org.uk/ed
ucation-evidence/teaching-learning-toolkit/mento
ring

1, 2

Peer Mentoring
Peer mentors are
trained and then
support those who
have  sign-up up for a
mentor

Although evidence suggests that mentoring has
little impact on academic outcomes it can help to
target disadvantaged students with particular
needs (low engagement, attendance, poor
behaviour or aspiration)

EEF Mentoring
https://educationendowmentfoundation.org.uk/ed
ucation-evidence/teaching-learning-toolkit/mento
ring

1, 2

Super-curricular

All students are
expected to
participate in at least
one super-curricular
activity a week

Arts participation has been shown to have a
positive impact on the academic outcomes of a
range of subjects (+4 months)
EEF Arts Participation
https://educationendowmentfoundation.org.uk/ed
ucation-evidence/teaching-learning-toolkit/arts-p
articipation

4
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https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mentoring
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mentoring
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Sports participation has been shown to have a
positive impact on the academic outcomes of a
range of subjects (+1 month)
EEF Physical Activity
https://educationendowmentfoundation.org.uk/ed
ucation-evidence/teaching-learning-toolkit/physic
al-activity

Summer School
(additional
contribution on top of
DfE funding)

Summer schools have been shown to have a
positive impact on academic outcomes
EEF Summer School
https://educationendowmentfoundation.org.uk/ed
ucation-evidence/teaching-learning-toolkit/summ
er-schools

4

Attendance Officer Attendance staff salary contribution 1

Careers Education,
Advise can Guidance

All disadvantaged
students in Year 7-9
have 1-2-1 careers
meetings annually. All
students in Year 10
and 11 have 1-2-1
careers meetings.

Careers fairs are run
in College and are
open to all

Although research is weak, 60% of 45 studies
look at by the EEF report an improvement in
attainment

EEF Carers Education

https://d2tic4wvo1iusb.cloudfront.net/documents/
guidance/Careers_Education_summary_infograp
h.pdf?v=1629121508

4

Trips and activities

All disadvantaged
students have first
refusal on trips and
visits

All disadvantaged
students can be
supported to attend
trips with a financial
contribution

To ensure all disadvantaged students have the
same opportunities as non disadvantaged
students.

Based on our experience these activities help to
foster a culture of belonging, build relationships
and Increase ambitions

1, 4

Course Materials

All disadvantaged
students can be
supported to
purchase course

It is our experience that providing materials to
those who cannot access them removes barriers
to learning. Allows disadvantaged students to
have equal opportunities to non disadvantaged
students through access to revision guides,
books etc.

4
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materials with a
financial contribution Removes barriers to learning at home and gives

all pupils access to the relevant revision
materials for mocks and official exams.

Uniform

All disadvantaged
students have access
to free second hand
uniform or be
provided a payment
plan to buy new
uniform

Although the EEF reports that the evidence base
for uniform is limited, it does suggest that it may
help to improve behaviour. In order for a uniform
policy to be successful however, it needs to be
accessible for all, hence removing barriers that
may be in place for disadvantaged students

EEF Uniform

https://educationendowmentfoundation.org.uk/ed
ucation-evidence/teaching-learning-toolkit/school
-uniform

1, 2

Sanitary Products

All students have
access to free
sanitary products

Period poverty should not stop any young person
coming to school.

DfE Period Product Scheme

https://www.gov.uk/government/publications/peri
od-products-in-schools-and-colleges/period-prod
uct-scheme-for-schools-and-colleges-in-england

1

Food offer

All students can
access a free
breakfast (porridge)

Free school meal
students have access
to a well balanced
nutritional meal each
lunchtime

Evidence suggests a 2+ month impact (based on
Primary school evidence) and that it improves
student behaviour

EEF Magic breakfast

https://educationendowmentfoundation.org.uk/pr
ojects-and-evaluation/projects/magic-breakfast

2, 4

Contingency fund for
acute issues

Based on our experiences we have identified a
need to set aside a small amount of funding to
respond quickly to needs that have not yet been
identified.

1, 2, 3, 4

Total budgeted cost: £220,954
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 Part B: Review of outcomes in the previous academic
year

 Pupil premium strategy outcomes
This details the impact that our pupil premium activity had on pupils in the 2021 to 2022
academic year.

Our targets for 2021/22 were that A8, P8 and grade 5+ in English and Maths would be
in the top quartile of progress made by disadvantaged students at similar schools.

GCSE Results
GCSE results from 2022 for all students were excellent and in line with very demanding
FFT5 targets.
For All Students
Result (FFT target)
A8 = 58 (57)
P8 = +0.54 (provisional SMID calculation)
4+in EM = 83% (86%)
5+in EM = 68% (66%)
Data from FFT Aspire and school data analysis in SMID

Results for disadvantaged students were in line with FFT 50 targets.
For Disadvantaged students
Result (FFT target)
A8 = 45 (47). The 2019 national A8 average score for ALL pupils was = 46.7 so this
represents very good attainment for our PP students
P8 = -0.07 (provisional SMID calculation) (National PP = -0.45)
5+in EM = 41% (43%)
Data from FFT Aspire and school data analysis in SMID

Attendance
Targets in relation to attendance and extra-curricular activities were impacted by the
pandemic. The 2021/22 attendance was lower than in previous years due to the
pandemic.

All students = 88.4%, FSM6 = 78.6%, nonFSM6 = 89.9%.
National      = 89.7%, FSM6 = 84.9%, nonFSM6 = 91.3%

PA
All students = 35%
National      = 35%
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Data from FFT Aspire

As evidenced in schools across the country, partial closure was most detrimental to our
disadvantaged pupils, and they were not able to benefit from our pupil premium funded
improvements to teaching and targeted interventions to the degree that we intended.
The impact was mitigated by our resolution to maintain a high quality curriculum,
including during periods of partial closure. Our “live learning” offer during the pandemic,
including all students being educated by their teachers via their 1-2-1 chromebooks
was accessed by the vast majority of our disadvantaged students. Of those that did not
attend online learning, the pastoral team made contact via email, telephone and with
door-step visits.  The College was also “open” to all disadvantaged students once a
week, for students to visit the reading room and collect reading books, other learning
equipment and food if needed. During these visits the disadvantaged students could
also gain pastoral and/or emotional support. Form mentors also had 1-2-1 phone
conservations with their disadvantaged students weekly, to check in, encourage and
support.

 Externally provided programmes
Please include the names of any non-DfE programmes that you purchased in the
previous academic year. This will help the Department for Education identify which ones
are popular in England

Programme Provider
Bedrock Vocabulary Bedrock Learning
Accelerated Reader Renaissance Learning
My-On Renaissance Learning
Educake Educake
MyMaths Oxford University Press
Kerboodle Oxford University Press
Jamie’s Farm Lewes Jamie’s Farm
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