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Context

Uckfield is a small town of about 15,000 people. Employment pre-Covid was steady and its location
deprivation indicator is in the second quintile. While average income is above the national average, the
proportion of parents with higher level qualifications is below the national average. The majority of the
students in the town and surrounding villages attend Uckfield College. It is the only secondary school in
the town but is close enough to the Kent border for some students to attend grammar schools there and
some local primary students go to a Catholic school just across the border in West Sussex. Uckfield
College is the lynchpin of the local area as a centre for learning and provides a broad curriculum that
meets the needs of the complete array of youngsters. The College also runs ACRES (Adult College for
Rural East Sussex) providing adult learning for Uckfield, Crowborough, Wadhurst, Heathfield, Battle and
Hailsham.

It is a large school with 1557 (February 2022) students on roll, a PAN of 270 and with generally high
stability. The school is historically oversubscribed although Year 7 currently has a few spaces, due to
lower numbers coming through the primary schools. The school’s pupil base is in quintile 1 (least
deprived) and its intake is very broad, including some rural poverty. The proportion of students in receipt
of pupil premium is relatively low - 15% of Y7-11. There are 53% boys and 47% girls; 2% EAL, 2%
EHCP and 9% K Support. There are opportunities to expand the horizons and aspirations of the students
and the school prioritises Careers Education, inspiration and aspiration.

The published prior attainment of students is broadly in line with the national profile. Generally,
approximately 70% of students stay in the College for 7 years and the young people that leave the school
at 16 are very well supported by staff to secure pathways into further education and training. The
proportions of NEETs is significantly low (0.8% 2020; 1.1% 2019; 0.8% 2018) and the percentage of
students staying in sustained education or employment is significantly high at 97%. When students leave
the sixth form, destinations data and information evidence that these are secure and sustained.

The school’s vision statement: ‘An inspiring College where each individual is supported and
challenged to achieve personal excellence’ is embodied in the day to day provision for students, and
also the school’s programme of professional development for staff that is second to none. There is a
large and stable staff body of 103.35 FTE staff, reflecting high levels of satisfaction with professional
development and the leadership of the school. Since 2014, 75 minutes a week on Monday afterschool is
allocated to teachers to work collaboratively with one another to plan and share effective,
research-informed pedagogy, underpinned by the school’s framework for teaching - ‘Uckfield Excellence’
(see appendix). This has enabled the development of precisely planned and constantly reviewed schemes
of learning where the intended curriculum is carefully constructed and staff are supported with their
subject and pedagogical knowledge and understanding. The school has recently completed a high-level
diagnostic with the Teacher Development Trust to recognise the outstanding provision of
research-informed professional development. They identified the following areas of strength:

1. Culture and collaboration: The collective vision for evidence-informed
professional learning across the school resonates deeply with colleagues, who value
working with peers for their own development and see CPD as a key driver of both



their personal progression and a means to better meet pupil learning needs.
2. Leadership: Professional development is clearly prioritised by Senior Leaders at
Uckfield College in terms of the time invested and budget. Professional development is
aligned to whole school development priorities with a shared language created around
the Uckfield Excellence Framework. This sends a strong message to colleagues which
then serves to help them feel valued and buy into the vision for professional development
at Uckfield College.
3. Research: Research is skilfully used to inform CPD processes and programmes.
Teaching staff are supported to explore and discuss research in their subject areas
through JPL and use this to meaningfully inform their practice.

The school is a system leader, making significant contributions to the Area Group of partner secondary
schools, co-leading the Wealden Partnership, which facilitates teacher training, leadership development
and joint INSET. The Principal is Vice Chair of Area Group 1 (East Sussex’s model for School Led School
Improvement) and will be Chair from Sep 22. The Principal is also Chair of East Sussex Schools’ Forum. In
2020/21, the school supported another local secondary school with the secondment one day a week of a
Deputy Principal to drive up standards of teaching and learning there and in Term 6 2021, we supported
another school by offering a placement to a deputy headteacher within the County for her professional
development. The school has played an active role in peer review and in the County’s School Peer
Partnership programme. It is the East Sussex Hub lead school for Computing, Design Technology and
Health & Social Care and it actively participates in the thriving Uckfield Town Schools Alliance (UTSA)
group, made up of six primary schools alongside Uckfield College (Harlands Primary, Little Horsted CofE
Primary, Manor Primary, Nutley CofE Primary, Rocks Park Primary and St. Philips Catholic Primary) which
enables very strong transition work to take place. Uckfield College with its primary partner schools has
created a Resilience Award Scheme for children aged 7-13. The school is also part of the Wealden
Education Improvement Partnership (WEIP) which comprises twenty six primary and three secondary
schools where it recently organised a KS2/KS3 Curriculum Continuity CPD event led by Mary Myatt.

As a leader in the use of evidence-informed teaching and learning, we have created the role of Research
Lead to help drive internal improvement and contribute to wider organisations. These organisations
include: the SSAT (presenting at their National Conference (2019 and 2021) and writing regular articles),
University of Sussex (PGCE training), University of Brighton (PGCE Training), the Centre for Teaching and
Learning Research (presentation), and the East Sussex Headteachers’ Conferences (presentations). In
addition to these, we contributed to the 2020 Revision Census dataset and we also support middle
leaders from other schools in East Sussex.

The school also has a strong track record of working in partnership with the local community and
initiated, fund-raised and managed both the Uckfield ParkRun and the Uckfield 3G All Weather Pitch with
an ambitious programme (including girls’ participation) of football and rugby with local clubs. It is a key
member of the Uckfield Chamber of Commerce, facilitating mutually beneficial partnerships with local
businesses and organisations.

Over the last few years, the school has achieved the following SSAT accreditation of transforming
practice, meaning that the school met the highest standards of the Framework for Exceptional Education
and that our work in these areas are amongst the most effective practice nationally in these four strands:

1. Leadership through moral purpose
2. Engaging with evidence and research
3. Quality Assurance
4. Climate for Learning



In recognition of the school’s strong performance in academic outcomes, other recent awards
include: SSAT Top 10% of non-selective schools student attainment and significantly higher than
national average student progress in end of KS5 results 2019 and SSAT Leading Edge Status
2021/2 (a national network for high-performing, externally accredited schools with a
commitment to raising achievement by working in partnership, innovation and sharing practice
within and beyond the network.)

Two years ago, the school embarked on an ambitious programme of school buildings. This aspirational
building programme has enabled the specialist departments to have first class facilities in PE, Technology,
Science, and the Arts and has provided further opportunity for departments to refresh their curriculum. A
large and vibrant Reading Room was created to underpin the school’s focus on developing personal
reading. The Hall and Theatre were both created, to enable assemblies for all year groups in order to
deliver this aspect of the precisely planned personal development curriculum. A large suite of rooms was
refurbished to a high standard to improve provision for students with SEND students in Learning Plus.

Following research evidence, the school has uncluttered environments in classrooms to support high
levels of focus, reduce cognitive-overload for students and remove unnecessary display workload for staff.
To create an inspiring, culturally-rich environment, however, carefully designed wall graphics enliven the
school’s new buildings. These graphics underpin the curriculum intent of each department and include a
historical timeline for each subject, a promotion of diversity, inspiring quotations and detailed knowledge.
The wall graphics are also used in order to promote and deliver the Uckfield vision and values:

Our Curriculum intent is that every student is an Uckfield ACE:

A. Academic Achievers:
 Critical, creative, hard thinkers and learners
 Confident and knowledgeable speakers with large vocabularies (over 50,000 words) by the

time they leave year 11

C. Citizens of our world with good Character :
 Social activists: engaged, responsible, knowledgeable, tolerant, outward-looking
 Ready, willing and able  to make a wholly positive contribution to improving society

E. Enterprising and confident:
 Personally developed and personally knowledgeable - physically, mentally, socially and

emotionally
 Able to think for themselves, be innovative, aspirational and to use their knowledge

confidently
 

Intrinsic to this, are the Uckfield Qualities (Integrity, Kindness, Curiosity, Aspiration, Resilience and
Self-Regulation), which are the values we teach through every aspect of the curriculum (see appendix).
The motto, ‘Love Learning for Life’ encapsulates the focus on inspiring, ongoing, relevant learning for
all, which underlines the historic focus the school has placed and continues to place on a first-class
curriculum and the most up-to-date pedagogy.

Digital technology, including the use of one-to-one devices for students since 2015, has had a major
impact on the curriculum and on the development of a precisely planned curriculum in each subject.
Students and parents and staff are able to access a student’s digital learning organiser, which gives each
student personalised feedback on how to improve in each subject and where they can find the relevant
support and resources. It also facilitates high quality assessment for learning in lessons through



programs such as Desmos, Socrative and Seneca, enabling teachers to gauge much more effectively
students’ understanding of the requisite knowledge. The school’s use of digital technology, coupled with
exceptional leadership, meant that all students were following a real-time remote timetable from the very
first day of the first lockdown and throughout the pandemic. It facilitated all students with SEND and
disadvantaged students to be supported virtually ‘in’ their timetabled lessons with a live or videoed
element to every lesson and feedback to students via Mote and GoogleClassroom. This was a particular
achievement in difficult circumstances and was the best provision of any school we are aware of
nationally.

The school is ambitious for all of its students, notably those with students with SEND and their
preparedness to enter the next phase of their lives after leaving Uckfield. There are increasing numbers of
students with SEND and higher numbers of students with EHCPs joining the school. The school has
invested in the training of two SENCOs and a specialist dyslexia teacher. For those students with SEND
who have low prior attainment, in order to be ambitious, students need to be able to access the
curriculum and for it to be adapted appropriately. In addition to supporting students with emotional and
cognitive difficulties, there is a very significant commitment to those students who join the school with
low reading ages to make rapid progress with their reading. The school has prioritised reading for all
students and reading interventions for the lowest 20% of readers. It has also prioritised ‘structured
steps’ in all lessons - with the aim of all students being able to access, achieve and progress through the
curriculum. As part of the building programme, the school prioritised the complete refurbishment of a
suite of rooms to form the new ‘Learning Plus’.

The College has a ‘five-point reading strategy’, which encapsulates the approaches taken to the teaching
of reading:

1. Phonics.  The code for sound.  Teach the code.
2. The shape of words.  Show students the shapes of words as frequently as possible.
3. Vocabulary.  Teach it explicitly, every lesson.
4. Disciplinary Literacy. Background knowledge. Reading instruction in every subject. Make

connections; teach strategies.
5. Making children readers.  Develop learners’ confidence and enjoyment in reading.

These principles underpin the vision that reading is explicitly taught in every subject through the
acquisition of vocabulary and disciplinary literacy. For students whose reading ages are significantly
below age-related expectations, interventions including Direct Instruction and Lexia are used to secure
students’ understanding of phonics. Reading is promoted and celebrated throughout the school, including
through a precisely planned form-time reading curriculum and through Reading Room lessons. The
school proactively encourages all students to read at home every day for 30 minutes with three times a
week for 20 minutes as an absolute minimum. Reading ages and attitudes to reading are tracked for all
students in Years 7-11 three times a year, giving teachers information to inform interventions and to
enable structured steps to be put in place to enable all students to access the curriculum.

In 2018, the school moved to a three-year Key Stage 4 for the majority of Options subjects, with the aims
of putting the EBACC at the heart of the curriculum, enhancing students’ motivation and engagement,
providing greater depth and richness of study, and improving long-term learning through the use of
spaced learning, interleaving, and retrieval practice. Leaders also had been concerned that the high
number of GCSEs previously taken (10-12) was not sustainable with the reformed qualifications under the
previously-existing structure. The new model enabled the school to continue to offer four options
subjects, and the ability to offer subjects like Engineering and Economics that are challenging, of great



benefit and hugely popular with students, as well as applied courses including Cambridge National PE and
BTEC Music. In the new model, students are able to take Triple Science, MFL and History/Geography and
also follow two additional options. This has led to a greatly improved balancing of the range of subjects
students were taking, and significant increases in those able to pursue their interests in Arts and
Technology, at the same time as taking the EBACC and Triple Science. We also reviewed our time
allocations to subjects at Key Stage 3, enabling subjects like History, Dance, Technology to have more
time allocated to them in Key Stage 3 than in most other school models with a three year version. Now,
the majority of students take 9 GCSEs (10 if they take Triple Science and 11 if they also take Further
maths).

Following the criticism of some versions of the two year Key Stage 3 nationally in recent years, the school
conducted a thorough review in March and April 2021 to check that we wanted to continue with it. This
evaluation comprised student voice, work scrutiny, teacher evaluation, learning walks into Year 8 and Year
9 lessons and analysis of student progress. It was found that senior leaders had ensured that subject
leaders had carefully sequenced curricular content so that it retained its depth and richness at Key Stage
3 and that in all of the national curriculum subjects, students had their full entitlement. Due to the subject
specialist staff and highly developed schemes of learning, we remained confident that the NC could be
delivered effectively in two years.

LPA students with SEND and disadvantaged students in Year 8 and Year 9 were also asked what their
understanding was of courses they had completed in Year 8 and about their progress in Year 9. Students
surveyed overwhelmingly supported the process of starting their options in Year 8 and reported great
interest, stretch and challenge in their new subjects like Engineering. Curriculum leaders were
unanimously in favour of retaining the three year Key Stage 4. Teachers have reported the benefits of
keeping a class for three years. On the 2nd March 2020, Christine Counsell led professional development
with all subject leaders and other teaching staff about the importance of a student’s ‘moorings’ in subjects
that they were not going to continue with at Key Stage 4. This led to further improvement in curriculum
design at Key Stage 3, as the teachers increased the cultural richness of the provision. We also ensured
that Religious Studies was studied by all students in Key Stages 3, 4 and 5 and that the vast majority of
students, including all LPA students with SEND, continued with a weekly RS lesson in Year 9. (See
appendix)

Students’ breadth and depth of learning of the intended curriculum is assessed by their teachers, and
tracked through data analysis. The progress of students with SEND and disadvantaged students is
monitored closely through ongoing assessment and also work scrutiny. At the end of Year 8 in 2021 the
average percentage of students on or above target in the subjects that are optional in Year 9 was 88%
for the lowest 20% (by prior attainment) of the year group (compared to 67% for the rest of the year
group) indicating that the progress towards the Year 8 curriculum end points that the lowest 20% of
students are making is very strong in the subjects that are optional at GCSE.

Through our ongoing quality assurance, leaders found that Year 9 students were highly motivated by the
curriculum model and their capacity for what they were learning was much deeper than previously. The
numbers of students studying EBACC have been transformed from 22% entry of Year 11 in 2018/19 to
64% final entry of Year 11 in 2021 (69% of students were on the EBACC pathway for three years but
some were disapplied at the end of Year 11 because of the pandemic). 78% of current Year 11 (2021/2)
are entered and 77% of current Year 10 (2021/2). The school is well on track to reach the government
target of 90% by 2025. Of the students who do not take 100% EBACC, the remainder take 80% EBACC,
with their remaining course a high quality Options subject. A very small number of students with
students with SEND with low prior attainment on arrival follow an ASDAN qualification which is an



appropriate and highly supportive course to develop preparedness for the students’ next phase of their
education.

To further ensure breadth of the curriculum and as part of our commitment to enhancing cultural capital,
in 2021 we initiated the ‘super curriculum’, with the main aim of supporting disadvantaged students in
accessing and enjoying as broad a curriculum as possible. The ‘super curriculum’ defines our planned
holistic provision for all enrichment / extracurricular clubs, wider opportunities, competitions and
academic enhancements. Comprising 85+ wide ranging activities and opportunities available to students
in all year groups, in 2021/2 it is prioritised for those in Y7, Y9 and the Sixth Form. The ambition is for
every student in Y7, 9 and the Sixth Form to participate throughout the year and students with SEND and
PP students will be prioritised in the allocation of activities.

The curriculum model, intent and implementation, therefore, has delivered:
1) an extraordinary increase in the proportion of students following and entering the EBACC (from 20% of
Year 11 in 2017 to 78% in the current Year 11)
2) a high increase in the EBACC APS from 4.29 in 2019 to 4.84 in 2021, despite the limitations of remote
learning, particularly on languages, and the fact that the cohort in 2019 was small and highly selective
3) a significant increase in and higher proportion than national of disadvantaged students entered for the
EBACC: in 2019 13.8% disadvantaged students were entered which has risen to 57.1% in 2021. This
compares with 36.7% of disadvantaged students being entered nationally in 2019. 68% of
disadvantaged students in the current Year 10 are entered to the EBACC.
4) improvement in the overall progress measure from 0.09 in 2019 to 0.53 in 2021 (using 2019
calculations in SMID)
5) the achievement of the overall A8 FFT20 target of 52 with 53.6 in 2021 Teacher Assessed Grades
(above FFT20 target)
6) high levels of student and staff satisfaction and a broad, balanced, high quality curriculum with the
EBACC at its heart, for all of our students in Years 7-11.
7) enhanced staffing in English and maths so that LPA and students with SEND can have additional
support and personalised teaching

For 2022, we are predicting 54.13 (FFT20 target 54.3 and FFT5 target 58) for A8 which represents
outstanding attainment, and Year 11 are also predicted to make even higher progress. Due to historically
accurate maths predictions and strong performance in trial exams in English that have been marked and
moderated by an external adviser ( Year 10 Term 6 2021) , and the conduct and focus of the current Year
11, we are confident that they will achieve strongly and exceed this current prediction, which was
collected at the end of Year 10. This improved performance augurs well for progression to the Sixth Form
(which has been self-evaluated as Outstanding - see Appendix Sixth Form SEF ) and the curriculum model
at KS4 links clearly to the exceptional range of courses on offer at KS5. The school’s leaders have the
consensus that the curriculum intent (Uckfield ACE) and curriculum model, including the carefully planned
and sequenced personal development curriculum, provides most effectively the knowledge and skills that
all students need in order to be prepared for later life. The school constantly reviews and adapts the
curriculum to ensure it is responding most effectively to the needs of the students.

Quality of Education

Leaders’ evidence to support all of the ‘good’ criteria for QofE in the Ofsted handbook is
credible. There is currently insufficient evidence to make the case for outstanding for QofE
but only because the evidence required does not yet exist, (i.e. the criteria that students
consistently achieve highly in external examinations, particularly the most disadvantaged



and exceptional achievement by students with SEND).  Thus, leaders are working towards
meeting the criteria for ‘outstanding quality of education’. Leaders are confident that by the
end of this academic year, the required evidence will be available; the current information on
Year 11 achievement indicates that performance is on track to meet FFT5 targets.

Intent
For many years, curriculum development has been at the heart of school improvement at Uckfield. High
levels of subject expertise in departments and curriculum leadership at a senior level has led to a
continuous cycle of review in order to sequence the curriculum, so that it builds on prior knowledge
effectively. The quality of planning is exceptional in most areas and at least good in all and knowledge,
(including vocabulary) skills and understanding are clearly stated in shared schemes of learning and
clearly understood and form the basis of the Key Stage 3 assessment. Within subjects in this school, the
curriculum plan is regularly reviewed by teachers and leaders, so that it is fit for purpose, ambitious and
motivational, whether a student studies a subject solely in KS3, both KS3 and 4 or all the way through
from KS3 to KS5. The overall curriculum intent (ACE) is well understood by staff and encompasses the
sum of the subject and personal development curriculum.

In 2019, the school created two Research Lead posts, with the aim of pedagogy and practice in the
school constantly being reviewed and supported, so that it was research-informed. This, coupled with the
wide-ranging CPD provision, resulted in practice rapidly being updated to include understanding of
cognitive load theory, retrieval practice, motivation through reward and many other areas documented in
‘Uckfield Excellence’ research summaries (see Appendix). This practice was recognised by the SSAT as
exemplary and has been presented at a national level at the SSAT conference. During the last few years,
there has been extensive CPD designed to further improve the quality of teaching and learning through
quality first teaching. This has included:

o A focus on questioning and modelling to promote greater depth of learning.
o Structured support to help students build on prior learning, including students with SEND.
o Strategies to help students learn more and remember more, such as appropriate

sequencing to build on prior knowledge, spacing, retrieval and interleaving.
o The importance of transferring knowledge to long term memory.

Leaders have also ensured that there is subject specific curriculum continuity from KS2 to 3 by working
with partner schools so that there is smooth transition in learning which builds on what they have learnt
in primary school, as well as in pastoral care. This is not wholly focused on core subjects - for example a
shared Art book which bridges the move from primary to secondary.

Leaders have focused significantly on improving reading over the last few years, with the introduction of
the 5 point Reading Strategy (see appendix) and professional development of all staff to underpin this.
Identified students are taught phonics through interventions, including a Direct Instruction programme in
Year 7. There is emphasis placed on vocabulary in each lesson and a vocabulary curriculum planned for
each year group from Y7-Y13. Teachers are developing their understanding of disciplinary literacy and the
strategies they can use to teach reading fluency in their subjects. During remote learning, disadvantaged
students came into school to have their reading checked and to be given a new book each week. A
Reading Champion has been appointed to promote personal reading and grow a vibrant culture which
encourages all students, particularly students with SEND and disadvantaged students, to be readers.

Following the closure of schools in March 2021, school leaders and subject leaders responded instantly
and effectively provided remote learning, assessment and feedback, full curriculum through real-time
remote timetable from the very first hour of lockdown. This included virtual 1:1 support by LAs of



students with SEND and disadvantaged students and wide ranging virtual and some in-person pastoral
support. Returning from the first lockdown, students immediately returned to the full range of activities
in school (except singing). Students at Uckfield continued with their full curriculum in their specialist
teaching rooms as the risk was managed. The impact of the highly effective leadership in the pandemic,
including for students with SEND, meant that there were typically fewer gaps in learning for students at
the school. On return to school in September 2020, a range of departmental assessments identified that
students were generally similar to where they may have expected to be apart, from a small group of
disadvantaged students. Subject leaders assessed to find any gaps in learning and then adjusted their
plans. Leaders felt there had been a reduction in students’ confidence in oracy, which we have addressed
in our Development Plan for 2021. The strength of leadership and shared planning meant that there was
a full curriculum provided  throughout the pandemic.

As previously outlined, the curriculum model has been carefully planned so that it is, in practice, as broad
as possible throughout Key Stage 3 and 4. The super-curricular, prioritising students with SEND and
disadvantaged students, further enhances the already very strong provision. Disadvantaged and
students with SEND are not offered a reduced curriculum. For a very small number of students, the
curriculum is adapted so that it is appropriate and students are able to continue to achieve and progress
well. Lesson planning and the sequencing of the curriculum to include structured steps is a priority and a
focus for every lesson. Every subject curriculum plan takes into account how to support students with
SEND to achieve exceptionally well. The courses on offer also include technical courses which enable
students opportunities to achieve when a different format of assessment is more appropriate, for example
BTEC Engineering and Cambridge National Sports Science.

We are confident that the students with the potential to have the narrowest knowledge at the end of
Year 8 have nevertheless all been taught a rich and deep set of knowledge, skills and understanding
before they stop particular subjects. Assessments which cover the whole of the Y7 and Y8 curriculum
show that progress towards the Year 8 curriculum end goals that the lowest 20% of students are making
is very strong in the subjects that are optional at GCSE. The average percentage of students on or above
target in these subjects was 88% at the end of Year 8 in 2021 (compared to 67% for the rest of the year
group)

Implementation
Virtually all teaching staff are subject specialists and draw on their subject expertise to plan inspiring,
deep and rich curricula. Subject pedagogy is developed through the weekly Joint Professional Learning
time to work collaboratively to develop their planning, subject knowledge and pedagogy.

Key concepts are clearly planned and sequenced in the departments’ schemes of learning. Drawing on
these plans, teachers use research-informed pedagogy for modelling and explanation. This is
underpinned by ongoing CPD. All departments have a carefully spaced and interleaved curriculum so
that concepts are returned to and assessed.

A typical lesson at Uckfield would demonstrate ‘Every Second Counts’ - where students have an activity
to complete as soon as they arrive and where at least ten minutes of every lesson (where appropriate) is
a silent, individual activity. Retrieval practice is a frequent feature, whether at the beginning of the lesson
with low stake quizzing, or through ‘Pause’ lessons which are interspersed at key points in the sequence
of lessons. Teacher instruction and modelling is key to effective explanation and the explicit teaching of
vocabulary is a feature of every lesson. Students’ understanding is checked regularly, through effective
questioning, or other AfL techniques (mini-whiteboards, Desmos etc) and teaching is adapted to address
misconceptions. Structured steps and adaptive teaching are planned and in place to support students



who require it in order to enable them to access the curriculum and achieve the learning intentions.
Feedback is given regularly through the PIN assessment process and students log this in their digital
learning organiser and respond to it using precisely planned activities. The school emphasises high
expectations, in a culture of purposeful and supportive learning. Research-informed revision strategies are

taught consistently from Y7-13 in assemblies and through subject areas.

The school continues to build on its work on oracy in this year’s development plan. Two focuses staff are
developing are: 1) Value Every Voice 2) Speak in full sentences. Oracy has been prioritised by the
creation of a Lead Practitioner role in the school to lead this area.

The school has recently further developed assessment at KS3, so that it focuses on the extent to which
the students have remembered and understood the curriculum, including reading age, oracy and
vocabulary acquisition. A combination of in-class assessment, end of unit tests, homework, and PIN tasks
(Positive Improvement Now) form the basis of what is reported to parents and carers. Curriculum leaders
have been working on clear subject intent in which the end points are clear, so the assessment
opportunities are evident.

Leaders and teachers have been developing their own professional knowledge using the latest research
on what good quality assessment looks like in each subject and fourteen leaders have completed the
Assessment Essentials Course from Evidence Based Education. Internal assessment methodology has
always been based on checking how well students have learnt the curriculum. However, from September
2021, the further developed KS3 assessment methodology is based even more precisely on how well
students have remembered and understood the intended curriculum. It is a combination of actual
knowledge and relative performance. It includes information about reading ages and this is further driving
a priority to improve reading fluency in subjects.

The 2021/2 KS3 student profile provides a range of information likely to be helpful to parents, including
some suggested improvement strategies for students to use. Students’ ACE scores, including subject
scores, can be analysed to identify successes and students who are in danger of falling behind. There are
a range of responses, including interventions and academic report. Internal analysis which follows will
then help to identify strengths and relative weaknesses in different teaching groups and subjects. Leaders
have rightly started with clarity of curriculum intent, followed by training to support effective
implementation before devising the process of capturing the impact through assessment and issuing a
‘report’, or Uckfield College Student profile. Teacher workload was also taken into account when
developing the new assessment methodology.

Regular PIN feedback in digital Learning Organisers is also visible to parents, carers and form mentors.
This supports those adults in understanding what exactly it is that students need to do to develop their
learning. Where assessment finds that students are in danger of falling behind or not succeeding as well
as they might, including with their reading, support will be given within the lessons or through additional
interventions in lessons.  Emphasis is put on all students achieving their academic FFT5 targets.

Additional capacity has been built into the timetable to include a range of high quality, targeted
interventions for students aimed specifically at reading, writing, oracy and mathematics. Disadvantaged
and students with SEND are prioritised for these interventions.

Impact



Targets
In light of the very strong curriculum that is in place, which is being delivered by excellent, specialist
teachers to well motivated and well supported students, the school has this year increased its targets to
FFT5 and ALPS 2 so it is an appropriate level of challenge for our students to be aiming for these more
aspirational grades.

Key Stage 5
In 2019, the school’s A-level outcomes were in the top 5% of all schools nationally. Both attainment and
achievement of the academic curriculum were superb, with average points score equivalent of B+ and
this has remained the average grade in 2020 and 2021. The proportion of students achieving AAB in 2019
for facilitating subjects was 12.3% and it is 22.7% in 2021 (The huge range of courses in the curriculum
offer is a factor in this measure). The APS has improved further from a B- to a B+. In 2019
performance in vocational subjects was strong (Merit +) but was still an area the school wished to
improve. In 2021, we were delighted that our applied general grades (endorsed by external exams) were
both Distinction average.  (see appendix for Sixth Form SEF).

Key Stage 4 EBACC
In 2019 at KS4 the EBACC entry was 22% and in 2021 the EBACC entry was 64% (from a cohort of 69%
pre-pandemic). The EBACC APS was 4.2 in 2019 (with a highly selective cohort) and is now 4.84 in 2021
from a much larger cohort. In 2019, 13% of students achieved grade 5+ in all of their EBACC subjects;
in 2020 it was 26%; in 2021 it was 31% and we are currently predicting 43% for the current Year 11,
78% of whom are studying the full EBACC curriculum. A significant increase in and higher proportion
than national of disadvantaged students entered for the EBACC: in 2019 13.8% disadvantaged students
were entered which has risen to 57.1% in 2021. This compares with 36.7% of disadvantaged students
being entered nationally in 2019. 68% of disadvantaged students in the current Year 10 are entered to
the EBACC.

Key Stage 4 Attainment/Progress En and Ma
The A8 score in 2019 was 49.9 and in 2021 was 53.6. The percentage of students achieving 5+ in En and
Ma has risen from 50.4% in 2019 to 52.3% in 2021. The school is predicting 60% Grade 5+ En and Ma
for current Year 11 (FFT20 target 56% ; revised FFT5 target of 64%). FFTAspire (October 2021)
evidences that the improvement in attainment and progress from 2019 to 2021 is statistically significant;
that progress in English compared to national averages is ‘significant’ and also that the attainment in
EBACC Grade 4+ and Grade 5+ is also statistically significant compared to national averages.
In-school progress measures show that students have made better progress in the last two years from
their starting points than previously: 2019: 0.09; 2020: 0.36; 2021: 0.53. The gap between target and
achievement was 7% in 2019 and was 3% in 2021.

Key Stage 4 vulnerable groups
The Year 11 outcomes for 2021 saw very strong outcomes for our high prior attainers, with an A8 score of
69 for that cohort (Target 66.57). This was a group that had been targeted for additional support and
intervention. Girls achieved more highly than boys with a difference of 6.8 in A8 scores, although
progress for both groups was positive. The attainment gap is similar in the current cohort although the
progress gap (-0.37 P8) has halved from the 2019 figure of -0.71. Using 2019 P8 calculation P8 for LPA
students is 0.49.  This evidences that our LPA groups are making excellent progress.

Disadvantaged students achieved less well than their non-disadvantaged peers, however did achieve very
close to their FFT20 target with an A8 score of 44.5 (Target 46.18). The percentage of disadvantaged
students achieving their target was 70% across all subjects (non-disadvantaged students - 72%).



In 2021 students with SEND achieved 34.37 A8 (FFT20 target of 38.82). Attainment 8 gaps for the
current cohort (2022) are closing with an A8 gap of -26 in 2021 and a -21.5 gap forecast for 2022. The
current prediction for A8 Year 11 is 34.51 (FFT20 target 35.39; FFT5 target 38.06). Students with SEND
achieved a P8 score (using 2019 calculations) of -0.08 in 2021 suggesting they did not make as much
progress as other groups, although using the same measure the current cohort (2022) are expected to
make more progress than their peers with a strong forecast P8 score of 0.34. Despite significant
improvement in this area, students with SEND remains a key priority for the school.

In summary, Key Stage 4 outcomes are strong and improving and we anticipate that our
2022 results will evidence consistently high and exceptional outcomes.

Key Stage 3
At Key Stage 3, our data analysis shows that a large majority of students (approximately 70%) in Years 7
and 8 consistently reach their challenging academic targets in most curriculum areas. The attainment and
progress gaps between disadvantaged, more able and students with SEND and the students not in these
groups are small (typically around 10 percentage points). These gaps widened a little after the school
closure periods and remain a key focus for the school.

Up to the end of the academic year 2021, information about KS3 progress has been gathered using a
range of methods, including pupil pursuit, end of topic assessments, and student and teacher feedback.
This was reliable information. Nevertheless, in order to provide more precise information to parents and
governors about the relative and academic performance and to draw more explicitly on the ACE, the new
assessment system outlined previously has been developed.

Wider evaluation of the impact of the curriculum
Throughout the academic year, quality assurance processes are used by leaders to assess the impact of
planning and teaching on how well students are learning across the curriculum. During 2021, in spite of
the pandemic, there was a deep study of Years 8 and 9 which gave subject leaders invaluable information
about how students were learning in different subjects. In addition to regular learning walks, subject
leaders meet with small groups of students who have their books with them to discuss how they are
progressing through the curriculum. Teachers were then able to act on this feedback and adapt and
develop their pedagogy and practice. As previously outlined, a wide range of QA activity gave us secure
information that students were progressing through the intended curriculum well, taking the extreme
nature of Covid-19 into account.

As part of the 5 point Reading Strategy, the school significantly increased its tracking and monitoring of
chronological reading ages and motivations around reading at the beginning of 2020. It emerged that
between 44% and 52% in each year group had a reading age below their chronological age and that this
percentage increased to between 48% and 57% for disadvantaged students. However, the latest
available information (January 2021/22) tells us that between 23% and 37% of each year group have
made improvement in their reading and we believe this will rise again when we re-test in May 2022.

We know that oracy, reading fluency in all subjects, students with SEND and PP students continue to need
further sustained focus and attention and these are clear priorities in the development plan and in the day

to day practice in the school. In 2021/2, leaders will review students with SEND and disadvantaged
students' progress towards their passport targets with a full scrutiny of these scheduled for Term 4.



Students with SEND and potential NEETs are supported by a very strong careers programme and students
with SEND students are very well prepared for their next steps. Students with SEND students attend the
iCan Careers fair in KS4, a bespoke in-person careers event for students with additional needs who may
have barriers with attending mainstream events. Potential NEETs are identified by the pastoral team and
given support via a combination of the careers team, the pastoral team and the YES Team. Those
students with SEND students that come into the sixth form are supported by their mentors with regular
meetings to ensure they are successful on their courses. The students with SEND team ensures any
exam access arrangements that the students are entitled to are in place and that teachers are aware of
this. The students also meet with the pastoral team and the careers team in terms 4 and 5 to ensure
they progress on to apprenticeships, employment or suitable courses.

Behaviour and Attitudes
The behaviour of our students is excellent. Our Engagement with Learning Policy has our belief in the
Uckfield Qualities and Uckfield ACEs at its heart and the effect on students is clear; on a recent tour of
the new school building, our external advisor noted that ‘there was a calm and orderly atmosphere.
Students were keenly working on their tasks or listening attentively. A welcoming and harmonious ethos
prevailed.’ In September 2020 we introduced the ‘Every Second Counts’ strategy in response to student
feedback gathered during the school closure period. As a result, low level disturbances in lessons are rare
and students report that they value this new strategy and the consistency and fairness that it brings. In
October 2020, the Chair of the East Sussex Secondary Board noted that ‘Students comment on the
richness of the extra-curricular provision, and on the consistently high levels of support they receive from
staff’ and that ‘Students arrive each day ready to learn. Throughout the day there is a sense of calm and
purpose, rooted in clear systems.’

Lesson observations indicate that pupils cooperate exceptionally well with each other and with teachers.
Students are typically enthusiastic about learning and engrossed in their work. They are punctual to
school (<0.5% late since September) and punctual to lessons (<2% late since September) and courteous
to each other around the school site. Students are proud of their school (as shown by our College Culture
survey Sept 21) and show considerable respect for all members of the School community. Incidents of
discriminatory and derogatory behaviour and language are rare and discouraged by our effective PSHE
programme, assemblies and Personal Development Time. Respect, courtesy and good manners are
modelled by all adults.

At Uckfield College, we ensure that we know and care for each student. Every student is placed into a
mentor group when they join the school and is supported by their form mentor. Each form mentor has
regular contact with the Director of Year and Pastoral Leader in fortnightly meetings in which key pastoral
information is shared and time is given in the Personal Development Time programme for mentoring to
take place with targeted students. Our latest student voice survey shows that a very large majority of
students feel cared for and that staff are kind.

During the academic year 2020/21 the College used PHE funding to employ a “Super Mentor” who
provides bespoke support to our most disadvantaged students, including those with persistent absence,
thus ensuring they receive the care and attention they deserve. A large majority of students involved in
attendance work with the Super Mentor see improvements in their attendance. Where students
attendance does not improve following the intervention, the Super Mentor is involved in referrals to
ESBAS alongside other members of the pastoral team. This further supports the families to help the
students attend school. The students’ emotional and mental health is supported by the College Counsellor,



who receives referrals from the pastoral team or directly from the students themselves. A significant
majority of our students speak positively about their involvement with the College Counsellor.

The pastoral team meets weekly to discuss attendance and behaviour and to action any support required.
In these meetings trends in data are analysed and students are discussed in detail. This team will have
regular contact with students and their parents/carers and will refer/signpost to other services when
needed. In addition to these meetings the College has established “Team Around The Child'' meetings
termly. These meetings bring together the Deputy Principal for the Key Stage, Assistant Principal:
Expectations and Aspirations, Assistant Headteacher: Inclusion and Engagement, students with SENDCo,
Director of Year, Pastoral Leader and Super Mentor and are used to discuss the holistic view of the
student and to decide actions based on their presenting needs. Staff have evaluated these meetings as
being extremely helpful for information sharing and that they have led to actions being taken more
promptly to respond to a student’s needs than would otherwise have been possible.

In order to care for our students on a wider level, the College runs a wide variety of events designed to
foster and embody the Uckfield Qualities. These include the “Year 7 Get Together” where students build
relationships and kindness towards others, “Year 11 Reward Events” that reward resilience and aspiration
and a large number of trips and visits that build curiosity. Students have reported that they greatly enjoy
and value these type of events as part of their wider curriculum. A Year 11 student commented on a
reward trip in November that, “it was a very good idea and we had fun with friends and people outside
our friendship group. It also was a good way of going into half term and helped us as we just finished
exams.”

The College has an LGBTQ+ group that meets weekly, giving the LGBTQ+ community of the College a
place to belong, meet and to share experiences and advice. Through this forum, students have found a
voice to enact change, working with Sussex Police to help better the experiences of LGBTQ+ youths in
the wider community and to discuss how Sussex Police work with women and girls who have been
subjected to violence. This group has also developed educational assemblies that they delivered to the
College to educate other students on the experiences of LGBTQ+ people. The impact of this work is that
the Police Youth Officers now attend school every fortnight and are involved directly in combating
prejudice in the community. All students who have had this intervention during term 1 have not displayed
further prejudicial behaviour. Student voice suggests that students feel safe and supported by this work,
“Where there are people who show prejudice, I know the school will take it seriously. I know that
students will be punished and educated. This makes me feel confident that while some people are
prejudice the community is moving forwards” (Year 11 Student) and “the older students set an example, I
have seen them call out students for using discriminatory language and we have assemblies that teach us
how to tackle things like homophobia and transphobia” (Year 8 Student).

The College also works closely with our GRT families, helping them develop a sense of belonging within
the College. The GRT Policy and Project Officer has stated that “I have been impressed by the work with
the family I support. I have worked with a number of educational professionals in my role and can say
[the support from Uckfield College] is up there with the best”

To further know and care for our students the College has developed a greater partnership with Sussex
Police, with the College’s Neighbourhood Youth Officers working in College one day a fortnight. During
their day in College the Officers meet with students on a 1-2-1 basis, run educational workshops, walk the
site to talk to students and run a drop in. The impact of this work is that 100% of the students who have
had 1-2-1 meetings with the Police, none of them have displayed the same behaviours and needed to be
seen by the Police for follow up. 25% of the students who have been seen by the Police have been



referred to programmes of support that the school could not access without Police involvement. The
impact of this work should be seen later in the year when the programmes are embedded.

The school has tackled sexual harassment and other bullying behaviours robustly through our work on
“belonging” which began in the summer term of 2021 to create a school culture which celebrates student
diversity and in which students feel safe to report any incidents they witness. Whole school assemblies
were delivered to all students about all forms of discrimination and followed up in Personal Development
Time and Life Learning lessons. Students were shown how to report any incidents and whole school inset
was delivered to staff on establishing a zero tolerance approach to discrimination. Through this the school
has put in place a discriminatory behaviour system to ensure any offences are dealt with swiftly and
consistently alongside the improvements to our suspension systems to ensure that any sanctions are fair
and proportionate. A key part of this was our work on sexual harassment and assault where the school
surveyed students and rigorously followed up disclosures with thorough investigations to both educate
and sanction perpetrators where needed, giving confidence to victims to come forward and disclose. This
resulted in several suspensions for sexual assault, combined with police led educational workshops and
meetings with parents in the summer term of 2021. To date this work has rebuilt the trust and confidence
in our students to report sexual harassment and assault which has led to one victim saying, "the school
has been proactive in tackling sexual harassment and assault. The harassment and assault I experienced
has now stopped and I feel much safer at school." We have also put in place strategies to combat any
incel involvement with safeguarding leads educated on key words and phrases to be aware of and IT
systems updated to pick out emails containing concerning language.

There has been one permanent exclusion since the last inspection in 2018/2019. This was for persistent
disruptive behaviour. Suspensions had increased from 2018-2021. In response to this at the start of the
2020/21 academic year a new school culture (Every Second Counts) was established to ensure clarity for
stakeholders in classroom expectations. Furthermore, during the last academic year our systems for
suspensions were reviewed and changed to ensure they were more robust. While there were more
suspensions in 20/21 (133) than in the previous year, 50% (66) of these were in Term 1 and 2 with just
29% (38) of these in Term 5 and 6, clearly showing the impact of the steps taken.

The number of disadvantaged students with one or more suspensions was comparatively high in 20/21.
In response to this, we have significantly improved the level of in-school support that disadvantaged
students receive through the appointment of a ‘supermentor’ who works closely with disadvantaged
students and through therapeutic sessions delivered by a highly skilled and experienced member of
associate SLT. We are confident, but not complacent, that the proportion of disadvantaged students with
one or more suspensions will drop as a result. At the time of writing PP suspensions for terms 1 and 2
have dropped from 35 in 20/21 to 17 in 21/22. The number of repeat PP offenders in terms 1 and 2 has
dropped from 6 in 20/21 to 4 in 21/22.

So far in this academic year we have had twenty nine suspensions (as of January 2022), which represents
a 56% decrease from terms 1 and 2 last year. The impact of the Every Second Counts initiative is also
evidenced by a 56% decrease in the number of ‘Redzone Incidents’ from Term 1&2 in 20/21 to Term 1&2
in 21/22. In recognition of the progress made by the school in establishing an outstanding climate for
learning, we were awarded the “transforming” standard by the SSAT for exceptional education. This
improvement is supported by student voice carried out at the start of the 2021/2022 academic year with
a very large majority of students saying they are proud to be a student at the College, and feel safe and



happy. Leaders are confident that the behaviour of students is excellent and that the new systems and
processes are having a positive impact on suspensions and attendance.

Our internal isolation system (‘Restore’) has been improved so that students complete targeted work to
educate them on the cause of their sanction. For example, learning packs on homophobia are delivered
when a student is internally isolated for making homophobic comments. The impact of this work should
be seen as the year progresses with a decrease in discriminatory incidents. One student who completed
work on pornography commented that he found it “really useful, interesting and will change how I behave
in future”. For the very small number of students with the most frequent episodes of challenging
behaviour, bespoke interventions are put into place. This work, overseen by a member of Associate SLT
looks at the root cause for the behaviour and how it can be overcome. This work may require relationship
repair meetings with teachers, intervention groups with pastoral leaders, 1-2-1 work with the Super
Mentor or Associate Assistant Headteacher. In addition students may be trained in how to use
self-regulation strategies. These strategies are shared with relevant staff via the Pupil Passports which are
easily accessible. When required we work with outside providers (Jamie’s Farm, Sabden Trust’s 180
Provision) to deliver intervention. The impact of this work has seen, for example, one Year 8 student with
three suspensions pre 180 to zero suspensions afterwards. For a very small number of students we utilise
full time alternative provision when we feel this is in the best interest of the child. For example, we
currently have 2 students who access The Workplace, as they benefit from a vocational based curriculum
offer.

In Autumn 2020 the rates of overall absence (6.5%) and persistent absence (18.6%) were in the highest
20% of schools with a similar level of deprivation (from IDSR). Overall absence for pupils in receipt of free
school meals (10.5%) was in the highest 20% of all schools in 2018/19. Persistent absence for pupils in
receipt of free school meals (33.2%) was in the highest 20% of all schools in 2018/19.

To urgently address this we have made changes to the way attendance has been managed, with the
Pastoral Leaders all having a performance appraisal target linked to the attendance for their assigned year
group. The Pastoral Leaders, Attendance Officer and DSL meet weekly to evaluate trends in attendance
and to action prompt and systematic attendance procedures (letters, meetings, referrals to ESBAS and/or
TLP). In addition to this, the Attendance Officer’s role has been transformed into being “family facing”
making telephone calls to parents/carers when students have had 3 days of absence, helping bridge the
gap between home and school and removing as many barriers to non-attendance as possible.

We have also made significant changes to the management of attendance for disadvantaged groups. To
do this we employed an additional member of pastoral staff, a “super mentor”. The role of this staff
member is to add capacity to the pastoral team by working closely with disadvantaged students and their
families. The Super Mentor provides 1-2-1 bespoke interventions with disadvantaged students on a range
of topics, including organisation, time management, homework, self-esteem. This is designed to improve
their school experience and therefore attendance. The Super Mentor also runs attendance groups for
disadvantaged students, aiming to break down the barriers to non-attendance and to reward attendance.
As stated earlier, a large majority of students involved in attendance work with the Super Mentor see
improvements in their attendance.

During the school closure due to the Covid-19 Pandemic attendance to lessons was closely monitored by
teaching staff and pastoral staff, with Pastoral Leaders following up non-attendance with telephone calls
to parents/carers. Any persistent non-attenders were visited at home (doorstep check) by the DSL and
another member of the pastoral team to reiterate our expectations around attendance. During these visits
the welfare of the student and the family was monitored and food/essential healthcare items were



delivered if required and students/families were referred or signposted to other services if appropriate.
Furthermore, disadvantaged students were invited into school weekly, to collect learning materials,
reading books, food parcels and to have a check-in with the DSL. Engagement in lessons during the
school closure period was extremely high with 97% of students being engaged in all their lessons.

The national figures from the DfE show that pupil attendance for the academic year 21/22 in secondary
schools was 90.2% on 16 September 2021, whereas attendance for Uckfield College was 93.3%. We are
not in any way complacent about attendance and it remains a priority for the school.

Personal Development

The Uckfield ACE curriculum intent and the Uckfield Qualities provide a clear vision for everyone about the
aims for all of the College’s students in relation to their personal development. As part of the ACE
curriculum intent, for students to be ‘Citizens of our world with good Character’, the personal
development curriculum comprises what is taught in PSHE, assemblies and PDT (Personal Development
Time - 4 x 25 minutes each week for all students Y7-13). In PDT times, students develop their reading
through a curated reading curriculum, they also develop their oracy discussing key news headlines
through The Economist Foundation resources. There is also time created for mentoring and reflection.
High quality assemblies, led by SLT and Directors of Year, consistently focus on ACE and the Uckfield
Qualities and consist of a spiral curriculum of: active citizenship, British Values, Mental and Physical
Health, healthy use of media and ‘Belonging’. High quality Deep Learning Days also provide opportunities
to build on and develop topics that are routinely covered in the school curriculum.

Disadvantaged students with SEND students benefit from the extensive personal development
opportunities provided to them by the school. Prior to the Covid-19 Pandemic Uckfield College ran over
150 educational trips and visits each year. Many disadvantaged students were supported to attend these
trips by being provided with financial support. The College has a large department for students with SEND
(‘Learning Plus’) and Pastoral Team who can provide bespoke interventions when required. We also use a
large link of external partners; Neighbourhood Youth Police Officers, Safer Sussex Team, School’s Health
and WISE to strengthen the education provided to the students.

In addition to this precisely planned assembly programme, the PSHE curriculum also comprises the
following in respect of teaching responsible, respectful and active citizenship: Y7 Term 2: What does it
mean to be part of a community? Y8 Term 2: British Values: global citizenship: the environment Y9 Term
1: Social Justice: equality and justice; prejudice and discrimination Y10 Term 1: Citizenship: social justice
and poverty; democracy; voting. British Values are taught through these units and returned to in the
assembly programme: Y7 Term 5: What are my rights? Unit on importance of Human Rights for all Y8
Term 2: British Values: Radicalisation; tolerance; personal identity and diversity Y10 T2: British values.
Students’ character is developed through the celebration and promotion of Uckfield Qualities, both in the
rewards systems, in lessons (for example resilience being grown as a student completes a project in
Technology) and also through PSHE lessons (which are referred to as ‘Life Learning’ lessons in the
College). In Year 7, for example, students consider, ‘How do I settle into my new school?’ and ‘Positive
behaviour; how to conduct oneself’. In Religious Studies in Year 7 Term 6, students study Philosophy and
Ethics- learning a variety of ethical theories to be able to reflect on wrong and right actions and how to
behave and in Year 9 Term 3, students study respectful relationships, including being respectful to family
and friends. In the day to day life of the school, the vast majority of students’ behaviour towards one
another is excellent, and when it is not, the school is rigorous in addressing this.



Students are also taught about potential risks to their wellbeing (including those that are online) and are
made aware of the support available to them in the following topics: Y7 T4: How do I keep safe online?
Cyberbullying; trolling; digital footprints; private pictures; screen time; Y8 T1: Online and offline risks:
personal safety; online grooming; radicalisation; Y8 T3: Barnardo’s resources for schools: Real Love Rocks
programme: sexual exploitation; FGM; Y9 T3: Respectful and Appropriate Relationships in family and
friendships as well as romantic relationships- forced marriage; Y9 T2: Crime: gangs; county lines;
substance misuse; Y10 T4: Extremism Radicalisation; Y10 T6: Physical and Mental Health: substance
misuse; Y11 T1: Healthy and Unhealthy relationships: Domestic abuse; stalking; harassment; revenge
porn- the law and support available. Additionally, students are proactively taught about healthy
relationships through lessons in Y7 T3: What happens as I start to grow into a teenager? Consent and
appropriate relationships, Y10 T3: Relationships: Sex and the Law and Y11 T1 and T3: Healthy
relationships: warning signs of abuse; pregnancy- abortion; adoption and fostering.

Equality of opportunity and the celebration of diversity is fundamental to the school’s personal
development education. Since returning from the lockdowns, leaders have further amplified the concept
of ‘Belonging’ to the school community. The Belonging committee (2021/2) is a development of the Race
and Equality working group (2020/21) which undertook a significant audit of provision in the school, and
is now an umbrella group consisting of staff and governors with the aims of: 1) being advocates for
equality and diversity 2) developing their own and others’ professional development in relation to
protected characteristics and 3) to make an active contribution to four themed months that are
calendered throughout the year: October - Black History Month, February LGBTQ+, April - Gender Equity
and anti-sexism and June - Disability Awareness Month. Throughout the school there are activities that
actively promote an understanding of the protected characteristics. The recently installed wall graphics
celebrate diversity and achievement; the assembly programme is carefully planned to educate about
protected characteristics; part of the ongoing curriculum review in subjects is the aim to provide as rich
and as diverse a curriculum as possible. In PSHE lessons students in Year 7 in Term 2 learn, ‘What does it
mean to be part of a community?’; in Year 9 Term 4 ‘Diversity of Identity: Gender; Masculinity;
Heteronormativity’ and in Year 9 Term 1 ‘Social Justice: prejudice and discrimination.’ The curriculum
explicitly teaches about inclusion to society: Year 7 in Term learn ‘What are other people’s lives like?’ in a
unit on Prejudice and Discrimination; in Year 9 Term 1, students learn about Social Justice: prejudice and
discrimination; in Y10 Term 1 “Anti-racism and religion” and in Year 10 Term 4, students study the topics
of  Extremism: challenging stereotypes; Islamophobia.

Mental and emotional wellbeing of students is promoted regularly in assemblies and all students have
access to a range of advice and guidance on the College website, with the mental and emotional health
pages being accessible through clicking on the College Martlet on the taskbar of any student/staff
chromebook. Each year group has a dedicated pastoral leader who signposts students to wellbeing
support. The pastoral team provides interventions ranging from managing anxiety, building resilience and
dealing with bereavement. In addition to the pastoral leaders allocated to the year groups, the ‘Super
Mentor’ also works 1-2-1 with students who need more personalised support. Students can be referred,
or self referred to other services such as i-rock (an NHS run service for those 14+), the school nurse or
the school’s health team (an NHS run service that provides a range of therapies). The College has a
counsellor, who students can see for crisis support or for longer term emotional and mental health
support. developing pupils’ confidence, resilience and knowledge so that they can keep themselves
mentally healthy. In Year 7 T3, students learn: What happens as I start to grow into a teenager? (Puberty
is studied with a focus on mental and physical health). The PSHE mental health curriculum continues
with the following topics: Year 8 T5-T6: Keeping emotionally healthy and managing complex emotions:
anxiety; resilience; self-esteem; mindfulness; positivity; mindfulness; coping with divorce and loss. In Year



9 T5 students learn about: Mental health: body image; eating disorders; living a skillful life; mindfulness
and in Year 10 T5: Physical and Mental wellbeing: stress; exam stress; self harm.

In January 2022, a professional learning day was dedicated to the launch of the school’s innovative
Mental Health and Emotional Wellbeing: Research Informed Beliefs, Policy and Practice: a further
improved research-based curriculum intent. (See Appendix) Work is rapidly taking place to further
enhance the curriculum so that all students in Years 7 and 8 understand the beliefs and these are then
revisited in Years 9-13 and this has been recognised as unusually strong work by the Local Authority’s
mental health and emotional wellbeing team.

The thriving and highly successful PE department leads multiple extra-curricular opportunities before and
after school and at lunchtimes. The curriculum is carefully designed so that students experience a diverse
range of sporting activities, with the overarching intent of the PE curriculum being to get students to
experience as many sporting activities as possible, with a view to taking up participation in one or more of
these sports in their own time. All students are welcome to attend the wide range of clubs on offer and all
levels of experience are catered for by the PE team. Students are taught in Year 8 T4 PSHE: Keeping
physically healthy: balanced diet; keeping active and in Y11 T4: Keeping ourselves healthy: substance
abuse; First Aid; Testicular and Breast cancer- how to check; fertility. In Food Technology lessons,
students follow a superb curriculum which leads every student to be able to prepare a range of nutritious
meals for themselves and their families by the end of Year 8.

The Duke of Edinburgh programme has proved extremely popular since it was relaunched in September
2020. The Bronze programme now has 70 Year 9 students working towards the first stage of the
prestigious award, which is significantly more than in previous years and higher than national averages.
The Silver and Gold programmes are growing in popularity and the number of students (43) involved is
higher than ever.The DofE Health and Wellbeing Report of Sept 2020 found that the DofE programme has
a positive impact on young people’s general wellbeing, confidence, resilience , and communication,
teamwork and leadership skills.

In the Sixth Form there is an individualised personal development curriculum. The school tailors its
programme of personal development to the needs of the students at the time, both in terms of weekly
assemblies and personal development time topics, as well as the matching of individual students to
additional activities. All Sixth Form students take part in some form of social action every week. There
are a range of opportunities in the social action programme from, “adopt a teacher” where students go
and help in a lower school lesson, to opportunities outside of school such as working with the volunteer
network. These opportunities are recommended to each student individually, based on their personal
needs and areas for personal development improvement. The Super Curricular activities are also matched
to the students appropriately. We have introduced a new Deep Learning Day where students are
matched to the activities on the basis of their own personal areas for improvement. Mentors and the 6th
form team will help students to pick an activity that will be useful to them, for example public speaking,
healthy living or dealing with anxiety.

The school has made Careers Education a high priority, funding the training of its own Level 6 Careers
specialist, and, in 2021 recruiting an ‘Aspirations Leader’ who has a background in careers and
recruitment and has begun Level 6 careers training, enabling us to also complete Benchmarks 3, 6 and 8.
Prior to the pandemic, the school had achieved the following in relation to the Benchmarks:

1. 100% A stable Careers programme (27% achieved nationally)
2. 100% Learning from career & labour market information (52% achieved nationally)
3. 81% Addressing the needs of each pupil (25 % nationally)



4. 100% Linking curriculum learning to careers (45% nationally)
5. 100% Encounters with employers & employees (58% nationally)
6. 87% Experiences of workplaces (52% nationally)
7. 100% Encounters with further and higher education (30% nationally)
8. 62% personal guidance (61% nationally)

Our 5 completed Benchmarks compare very significantly favourably with the 3.7 Benchmarks that were
achieved on average nationally. The pandemic had, unsurprisingly, significantly affected Benchmark 6.
However, the school’s commitment to careers education is evidenced by the fact that it facilitated Year 10
students to complete work experience in the 2021 summer holiday and provided online careers education
and personalised guidance interviews, prioritising students with SEND and disadvantaged students. There
is extensive support through the planned curriculum for all of Key Stage 4 and 5 students to support their
readiness for the next phase of education, training or employment so that they are equipped to make the
transition successfully.

Careers education takes place in all subjects with specific careers subject weeks in Year 9 and Year 11.
Further to this, students learning in Y9 T6: Money management and business: savings and loans;
enterprise and entrepreneurial skill; in Y10 T2: Careers: exploring jobs; employability; preparing for work
experience; CV and in Y11 T2: Money management: debt; savings; pensions. The impact of this is that
students are very well supported to make strong progression into the next stage of their lives. The school
has strong links with Uckfield Chamber of Commerce, regularly hosting meetings and building mutually
beneficial relationships with local businesses and organisations.

Leadership and Management

A self-evaluation of ‘outstanding’ against the Ofsted criteria is credible, given the improvements to QofE,
which have been building over time, the improving Behaviour and Attitudes, the very well-developed
provision for personal development, a highly successful sixth form (see External Adviser term 6, part 1
note of visit), high quality leadership shown by core subject leaders as recognised by the External Adviser
visit in which responses from the three curriculum leaders interviewed showed a high level of consistency
in the way they approached curriculum sequencing, progression in learning, improving use of assessment
to evaluate impact and strategies to support students with students with SEND. The new assessment
system at KS3 is owned by curriculum leaders who explain how useful it is.

More evidence of very strong leadership is the focussed College Development Plan, and the way in which
the improvement priorities identified in the SEF flow directly into the College Development Plan.
Governors are engaging with the SEF and their linked areas of the College Development Plan.

Leaders in the school have given great clarity to staff and students about the curriculum intent through
ACE, Uckfield Qualities, Every Second Counts and Uckfield Excellence.

The long term, embedded focus on professional development through JPL, Uckfield Excellence research
summaries, and shared schemes of learning supports teachers highly effectively with their pedagogical
knowledge and workload and also the consistency of experience for the students. We believe that the
focus of professional development for staff is the key aspect of genuine staff wellbeing, as is the strong
line management system and staff counselling service that is available to all staff. The impact of sustained
CPD on the quality of education was recognised by the latest report from Theresa Phillips.



New staff are effectively inducted into the very high standards in the school through an ‘Uckfield
Excellence’ based induction day, support within departments and regular feedback from learning walks.
Leaders aim to create a supportive and positively challenging environment so that all staff can continue to
learn and progress and be as effective as possible in their roles.

Issues are quickly identified and addressed through effective meetings and line management. Workload
of staff is a continuous consideration of the leadership team. An audit was completed in 2018 which
found that on average Uckfield teachers worked significantly fewer hours than the national average, due
to the precisely planned curriculum, centralised detention system and shared schemes of learning. One
teacher and one Curriculum Leader out of the 27 participants worked longer hours than the average
according to the DFE statistics; both were then supported through line management to help reduce their
working hours. Overall the national average working hours for a TLR holder was 55 hours per week
compared to the average working hours for a TLR holder at Uckfield, which was 46 hours per week. The
national average working hours for a teacher were 54 hours per week, compared to the average working
hours for a teacher at Uckfield, which was 49 hours per week. The workload audit was repeated in
2021/22 and it was found that the mean hours worked weekly by a TLR holder in 2021 had fallen since
2018 from 46 to 44.7 hours and the mean hours worked weekly by a teacher in 2021 had fallen since
2018 from 49 to 44.3 hours. Throughout remote learning, strategies were employed to support teachers
with workload as they navigated through remote teaching. In July 2021, a mental health survey was
completed by staff which revealed that the staff frequently described the college culture as ‘supportive’.

Parents are communicated with via weekly newsletters and social media updates. There is also a
programme of ‘Together To Achieve’ evenings for each year group, which gives parents and carers
information about the curriculum and how best to support their child. Parents’ evenings attendance is
tracked and the school is very proactive in encouraging attendance, typically achieving between 90 and
95%. Harder to reach families are engaged through regular communication from the pastoral team.
Pastoral leaders are aware of the families who require the most support and proactively engage with
them. During the national lockdown the pastoral team visited multiple families via door-step visits and
provided them with emotional support, food and personal care provisions. Pupil premium students are
further supported by the College’s Super Mentor who works with students at need individually or in
groups. The Super Mentor also telephones harder to reach families before key events (parents evenings
etc) to try to remove barriers towards attending these events.

There is a stable roll at the school and no evidence of off-rolling. The pandemic has, as in all schools,
meant more students have selectively home educated and we do everything we can to persuade them
not to, culminating in a detailed letter stating that we disagree with the parent’s decision and that school
is the best place for students to be educated.

Governance at the school is strong and has significantly improved since the school was last inspected.
The board is full and there is interest from the wider community in joining the Governing Body, with three
candidates standing at the last parent governor election. There is a strong induction process for new
governors and board members report a good understanding of their role. There are very good working
relationships between governors and SLT and a more systematic approach to strategic planning has
enabled governors to be more meaningfully engaged in setting the strategic direction for the school.
Progress against the school development plan is reviewed and discussed at every full board meeting and
there are regular planning sessions to review the overall strategy. Governors worked closely with the
Principal in designing a new Head of School role which has had a very positive impact. Improvements in
the way that the board is organised and the introduction of a new committee structure has brought a
much sharper focus to the way that the board holds school leaders to account. Each governor is also



allocated a link role , looking at a specific area of the school development plan, and working directly with
key members of staff responsible for that area.

In summary, Uckfield College self-evaluates its overall effectiveness as potentially
‘Outstanding’ against the current OFSTED framework. It very securely covers all of the
criteria for ‘Good’ and many for ‘Outstanding’. We are confident that by the end of the
academic year 2021/22, the required evidence of impact will be available and our
self-evaluation will be securely ‘Outstanding’. There is currently enough evidence of
improved performance to suggest that the school could be judged ‘Outstanding’.

Its main priorities for further improvement from a very strong position are:

- The achievement of some students with SEND
- Achievement at the end of KS4, particularly for some disadvantaged students.
- The Computing department to be up to the same standard in its schemes of learning as all other

subjects and MFL to secure outstanding exam outcomes
- Reading fluency in subjects and oracy to underpin further progress


